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Editorial: Electoral Hopes

By way of welcoming you to our third volume of Professing Educa
tion, | would like to open with aquestion. Who among us, irrespec-
tiveof politica stripe, doubtsthegravity of thisyear’selection
outcome? It will bean election of great historical consequenceonly
becausetheliesthat have dominated thisPresident’sterm have been
of great historical consegquence. Of course, themost grievous conse-
quenceistheappalling lossof innocent humanlifeonal sdes. How
canweeventrust the numbersthat come down the mediapipewhen
themogulsrunning the machine by-and-largefedl compelledto
obfuscatetheliestoldit?If only George W. Bush had lied about his
old drinking habits, if only he had committed some sexud infidelity
and lied about that, only then could we expect (if Clinton hasset an
accurate historical precedent) thekind of mora condemnationthat a
falsewar oversess, it appears, fallsto generate. The public (generaly
speaking) hatestheliesof the private sphere, | suspect becausethey
often resonate too closeto home. Public figureswho lead sordid
privatelives makegood targetsfor guilty feelingsin the public sphere.
We desperately want (need?) them to be above our own sundry
private vagaries. If the electorate cannot appeaseits nativeimperfec-
tionsby turningto apurer leader, thenit turnstoreality TV for such
transference. Yet, and to adisturbing degree, the public seemsfar
less perturbed whenit comesto liesabout international policy —lies
about war and peace, lifeand death.

Theword“lies,” of course, isanotorioudy strong word to
use, especidly inreferenceto an American President, but inthewake
of theHouse Commission’sfindingsthat clearly thereisno evidence
supporting Saddam’scomplicity with Al Qaeda, what €l sein good
consciencedowecal it, especially when so many other liesare
already amatter of public record? And so, what can professors of
education say about el ectoral hopesasaway of making important
but conceal ed truths resonate with the public? We are all awarethat
electionsareintegra to healthy democracy, but need we bereminded
of what John Dewey told usearly last century, that athriving democ-
racy extendswell beyond the ballot box? 1t seemsto methat Dewey
(along with his poetic equas, Emerson and Whitman) taught usa
great deal about therichness of democracy, and | am guessing that
GeorgeW. Bush hasnot read alick of it. | would be happy to stand
corrected. Dewey taught usthat in the absence of memory we
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impoverish our imaginations, and that thisinturn
arrestsour ability tointelligently hope. We cannot
afford to passon to our studentsthe Manichaean
mind-set of thisPresident —we cannot afford to
dreamin black and white, good and evil. To project
our hopesin such amanner isto devolveinto amass
rather than apublic—pliable, manipulable, unthinking.
Without diminishing theterror of 9/11, wemust remain
consciousof therichintegrity of memory, imagination,
andintelligent hope. History can becomethegreatest
weapon of terror whenwefasely convinceourselves
that it ispreordained and mapped out for usand us
only.

Professorsof education standtolearn agreat
deal, and teach their studentsagreat deal about the
wonderful richnessof their democratic tradition by
turning exactly to those who thought about it most
deeply and with most compassion. Theclassical
American Pragmatistswould be agood placeto start
for anyoneunfamiliar with their works—theworks of
C.S. Peirce, William James, John Dewey, and G.H.

M ead representing the most salient examples. It
seemsthe coll ective memory of the American public
would stand to learn agreat deal, not just about those
discrete eventsin the past that need to beremem-
bered, but a so about theway that memory itself, asl
have mentioned, fuel stheimagination and staves of f
hopel essness. Manifest destiny or not, America's
story, itsgrand democratic narrative, isagreat one,
but likeall the greatest storiesit must be disciplined by
practicesof truthfulness. Andif one struthfulnessfails
towed to compassion and justice, thenit becomes
dangerousfor lack of imagination. For, without the
ability tointelligently and compassionately hopefor
better futures, without that ameliorativefaith that
professorsof education can helptoforge—andyes, it
involvespublic critique and protest when lied to about
mattersof grave sgnificance, then theworldwill be
divided, smply and efficiently, into light and dark —
tragic chiaroscuro.

On behalf of theentireeditoria team, | hope
that you enjoy thisissueof Professing Education.

K.M.

No Intro Course L eft Behind?

Joseph W. Newman
University of South Alabama

Thisessay wasoriginally presented asan addressto
the Society of Professorsof Education at itsannual
meeting with the American Educationa Research
Association, San Diego, April 16, 2004.

| gppreciatethisopportunity to speak withthe
membersof the society. | want to begin by
explainingthetitleof my remarks.

| am going to usetheterm*intro course”
inclusively inthisaddressto refer to coursesthat
focusonteaching asan occupation withinthelarger
socia context of education. Intro coursesrequire
professorsof education to move beyond their
academic pecializationsand help prospective
teacherslook broadly at avariety of issues. Coming
first (or at least early) in theteacher education
program, such coursesmay betitled “ Introductionto
Education” or “Introductionto Teaching” or
“Foundations of Education.” Or they may not be.
At my university, theintro courseiscaled“ Education
inaDiverse Society,” anditisasingle coursethat
coversground we once covered in two courses.
Thiscompression of our work, apolitical redity in
teacher education programsthroughout thenation, is
oneof thethingsthat prompted my choice of
subjectsfor thisaddress.

Intro coursesare taught by peoplelikeus.
WE re professorswhose speciaizations are philoso-
phy of education, history of education, curriculum
theory, and maybe even socia studieseducation.
WE re professorswho often find ourselvesin small
teacher education programsthat require usto be
generdists. We'rethepeoplemost likely tojointhe
Society of Professorsof Education.

Asforthe“Left Behind” inthetitle, itisan
obviousreferenceto theNo Child Left Behind Act
of 2001. Thatisthepolitical context | am address-
ing, anditinfluencesthework all of usdo asprofes-
sorsof education. Consider how NCL B hasaffected
you and your work. Allow meto borrow the
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guestion of aformer president of the United States:

“ Areyou better off today than you werefour years
ago?’ Isyour teacher education program better off?
Isyour part of the program better off? | think | know
theanswers. NCLB hascreated an unfavorable
climatefor teacher education generally, and peoplelike
us have been faring worse within teacher education
programs.

Thetwo aspectsof NCL B that have affected us most
directly are:

1) highly qualified teacher provisionsthat have
caused teacher education programstoincrease
coursework intheartsand sciencesand cut
coursawork in education, putting asqueezeon
peoplelikeusand the coursesweteach;
mandatesfor state standards, assessments,
and accountability —the continuation and
intensification of atrend that has been under-
way for aquarter century. Many, perhaps
most, of our colleaguesin teacher education
doubt that peoplelike ushaveagenuine
contribution to makein preparing teachersto
work under such mandates.

My career inteacher education beganin 1977,
and | have spent the entiretime struggling with back to
basicsand testing, testing, testing. | must say itis
gettingold. NCLB isthelatest but, unfortunately, the
worst manifestation I’ ve encountered—the most
powerful and most dangerousversion yet of along-
termtrend.

Theperspectivel want to offer youinthis
addressisbased on 27 years of teaching theintro
courseat oneingtitution. Itisaperspectivethat
informsthetextbook | havewritten: America’s Teach-
ers. AnIntroduction to Education, which | am now
revisngfor thefifthedition. Steedy involvement with
peoplelike ussincethe mid-1970s has shaped my
perspective. | have enjoyed being activeinthe Ameri-
can Educational StudiesAssociation; theAmerican
Educationa Research Association, particularly Division
F, History and Historiography, and the Specia Interest
Group on Teachers Work and Teachers' Unions; the
History of Education Society; and severd regional
Societies.

2)

| havefour pointsto make, four pieces of
friendly, collegia advice. If peoplelikeuswantto
keep our jobs, our courses, and our contributionsto
teacher education from being left behind, | suggest
wedo severd things.
1. Takabout children
2. Talk about teachers
3. Talk about the socia context of education,
especidly politicsand diversity
4. Tak about practiceaswell astheory.
| will discusseach pointinturn.

1. Talk about children

Peoplelikeus should not bereluctant to talk about
children. Inthefal of 2003in Mexico City, | was
honored to deliver apresidential addresstothe
American Educationa StudiesAssociationtitled
“Would MariettaJohnson Join AESA? What a
Pioneer Progressive Educator Might Think of Our
Association.” My basic argument wasthat Johnson,
founder of the School of Organic Educationin
Fairhope, Alabama, and one of the preeminent child-
centered educators of the early twentieth century,
wouldfind agreat deal toadmirein AESA. But she
would havereservations, | feel sure, about the
tendency of AESA memberstotalk around children
rather thantalk about them. Johnsondiedin 1938,
but were shedivetoday, | believe shewould want
peoplelikeusto put children at thevery center of
our analyses. Shewouldwant usto start with
children and work outward to the social and palitical
context rather than the other way around.

Why do peoplelikeusavoid talking about
children? My answer in Mexico City was
complicated, but let me say herethat it involvesour
rejection of child-centered studiesas soft, affective,
and socialy unaware. Digging deeper, wemay find
that gender isalsoinvolved. Morethanweredize,
professorslike ushave bought into the notion that
talking about childrenissweet andfemininewhile
talking about socid and political issuesistough and
masculine. Andinour academicwork, wewant to
betough and masculine.
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| will relate some organi zational history to
explain. Duringthelate 1920sand 1930s, Marietta
Johnson and other femal e child-centered progressives
lost control of the Progressive Education Association
(PEA), which Johnson hel ped found in 1919, when
maleswith asociety-centered vision took over the
organization. Had welivedin Johnson’seraand
pursued careerssimilar to thosewe havetoday, some
of uswould have been membersof the PEA, and we
would havewitnessed thechange. Themenwhorose
to power inthe association — professors of education
and school administrators—brushed aside child-
centered pedagogy becausethey considered it soft,
permissive, and socidly unaware.

Themaor catalyst in the change was George
Counts famous 1932 addresstothe PEA, “Dare
Progressive Education Be Progressive?’ Mincing no
words ashedescribed the crisisof capitalismand the
widening gap between rich and poor, Countswon-
dered how much longer progressives could continue
to emphasi ze persond freedom, individua expression,
and cregtive activity. “Progressive Education cannot
placeitstrust in achild-centered school,” hecon-
cluded. Countschallenged educatorsto “face
squarely every socia issue[and] cometo gripswith
lifeand dl itsstark redlity” (p. 259). Thiscal toarms,
whichhit Counts audiencelikea®bombshell,”
hastened the transformation of the PEA intoamore
Soci ety-centered association.

Today, using theinterpretivelensof gender
anaysis, we can seewithinthetakeover of the PEA a
masculineregection of afeminine pedagogy. Johnson
and other child-centered women practitioners, rather
than professors, found themsel vesmargindized within
their own organization aswell asthelarger progres-
siveeducation movement. They weredismissed—
quiteunfairly, in most cases—asfrivolous
playschoolerswith no socid vision.

Counts, aprofessor of education at Teachers
College, ColumbiaUniversity, helped devel op thefirst
coursesand thefirst graduate programinthesocid
foundationsof education. Thenew academicfield,
whichtook shape during the changing of theguardin

the PEA, was characterized from the start by tough
talk onthesocial cutting edge. Peoplelikeusmod-
eled thishard, masculine approach whilewewerein
graduate school. What thefield of social foundations
lacked, and what welearned to regard as unimpor-
tant, wasaconnectionto actual experiencewith
children, the stock and trade of the PEA prior toits
transformation.

Having spent timereflecting onhow this
academic heritage hasinfluenced my ownteaching
and research, | am convinced peoplelikeusshould
start talking about children again. We should treat
them not as abstractions, not as creatures some of us
remember working with yearsago, but asthe people
at thevery center of our concern.

| was not sure how thismessagewould go
over with AESA members. After my address,
severa peopleassured mel had madethem think, for
thefirst timeinyears, about what they haveto say
about childrenintheir teacher education classes.
“You know, Jog, I’ ll haveto admit | don’'t talk about
them very often,” oneof my closest friendsinthe
history of education confided. “1 guess!’ mtoo busy
talking about Horace Mann, or John Dewey, or
Lawrence Cremin to say much about children.”

2. Talk about teachers

Most peoplelike ushave even lessto say about
teachersthan we do about students. Over the course
of my career asateacher educator, | have probably
overcorrectedin thisareaby centering much of my
research onteachers. | could well heed Johnson's
advice and movechildren closer to the center of my
work, especialy intheintro course.

My point here, though, isthat theintro course
should help prospectiveteachersthink critically about
the occupation they are preparing to enter, about such
thingsasther motivesfor teaching, teacher sdlaries,
trendsin teacher education, teacher organizations,
and school law asit appliestoteachers. After all
theseyearsof teaching theintro course, | am still
looking for better waysto hel p prospectiveteachers
standinthe shoesof currently employed teachersand
appreciatetheir viewson occupational issues—for
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instance, why veteran teachersrationalizetheir low
salariesby saying they are still dedicated to children
and they never expected to get rich anyway.

By the sametoken, peoplelike usshould not
be so reluctant to hel p teachersunderstand the nuts-
and-boltsof the occupation: job markets, salary
schedul es, union contracts, eval uation procedures.
Although such thingscan seem mundaneat first glance,
my experience hasbeenthat itisnot hard to get
teachersinterested in how the piecesof the puzzlefit
together —why salary schedulesare set up asthey are,
for instance, or why politicianstake such akeen
interest in keeping thejob market open and flowing.
We should not view theseissues as beneath our
scholarly dignity. Intheintro course, wecanturnthese
mattersintoissuesfor critica andysiswithinthesocia
context of education. Whichleadsinto my next point.

3. Talk about the social context of education,
especially politicsand diver sity

NCLB requiresthat student test scoresbe disaggre-
gated by race/ethnicity, socid class, exceptionality, and
other cultura factors. What agolden opportunity for
peoplelike ustojoinaconversation about diversity, a
conversation Situated inahighly charged politica
context. Within teacher education, we aretheones
who have been talking for yearsabout politicsand
cultural factors. We arethe oneswho havetaken
thosefactorsinto cons deration when our colleagues
did not want to. And yet now, within someteacher
education programs, peoplelikeusarebeing pushed
aside becausewe areviewed asirrelevant —people
with nothing much of importanceto say.

In somerespects, wearefacing thesameold
problemswe havefaced for years. Our politica
criticism often comes across as negative and carping.
Our andlysisof diversity comesacrossasexcessvely
academic, carefully distanced fromthe sudentsthat
teachersfaceevery day intheir classrooms.

Let mestate clearly that we should not apologizefor
our political critique. NCLB isadangerouspolitical
ploy, onethat threatensto undermine public education.
We cannot sugar-coat that point. Most of our col-
leaguesin teacher education and most teachers, | am

convinced, stand with uson thisissue, dthough they
maly not appreci ate our sometimesshrill tone. Inthis
2004 el ection year, we can be encouraged that
governorsand legidatorsin statesasdifferent as
Utah and M assachusettsare beginning to see
through the ploy. The bipartisan support that |ed to
the passage of NCLB isbeginning to crumble. We
canwish thegrowing oppositionto NCLB were
based |ess on the hardships of unfunded mandates,
which seemsto be John Kerry’smain complaint, and
moreon thereal harm that standards, testing, and
accountability aredoingintheclassroom. Butthe
oppositionisgrowing nonetheless, and that isgood
news.

Inthe meantime, teachersarebeing forced
tofdl intolinewithNCLB, and they arelooking for
guidance on how to deal withdiversity. What are
wedoing to help them?

If you listento teachers, theanswer isclear —
not much. During Fall Semester 2003, | worked with
one of the best graduate students| have ever taught,
anintermediate school principa who seemed very
receptivetowhat | wastryingto doin my advanced
graduate seminar in educationa foundations. Without
ever directly critiquing my academic gpproachto
diversity issues, whichissmilar towhat | doinmy
intro course, LeeMansell told mein her research
project titled “ Overcoming Poverty to Promote
Learning” (2003) what shewould have preferred.

Thisyear we have changed our

expectations of studentsand parents

from poverty and arerethinking our

teaching methods. Thischange

resulted from the study and imple-

mentation of thework done by Ruby

Payne, former teacher, principal,

consultant, and administrator.

In August 2002 afaculty member

found an article by Paynewhich she

shared withthefaculty. Wewere

searching for away to help our at-

risk studentslearntoread. The

adviceinthearticle could beapplied
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to our situation. Werecognized the

studentsinthearticleasthosewho

werestrugglinginschool. For thefirst

time, we understood what genera-

tiona poverty meant to studentsand

theimplicationsfor educators. ... In

January 2003 thewholefaculty

attended aworkshop where[we]

discussed Payne' sfindingsand the

implicationsfor working with students

livingin poverty. In February 2003,

theTitlel teacher and | attended

Ruby Payne’ stwo-day seminar

based on her book A Framework

for Understanding Poverty. After

the seminar, we purchased every

work written by Payne and/or her

associates. Inthefollowing months,

thefaculty read, discussed, and

decided to adopt Payne' smethods

for working with studentsfrom

generational poverty. (p. 7)

Reading thesewords stopped me
short. How many peoplelikeushave had
such adirect effect on teaching and learning?
Ruby Payne' swork isattracting agreat deal of
attention in public school districtsbecauseit seems
credibletoteachers. It speakstothem directly even
if it does not offer the cookbook approach to teach-
ing that some of them want. Payne hasbecomea
well-paid consultant, flying around the country,
conducting seminars, and probably making agood bit
of money. My local school district, theMobile
County, Alabama, Public Schoals, isbuying her
program. Asl investigated Payne' sapproach, which
she presentsin A Framework for Under standing
Poverty (2003) and other books, | discovereditis
based in part on work most of usarefamiliar with: the
research of Lee Shulman and James Comer, the
writing of Jonathan K ozol and Oscar Lewis.

But asmy outstanding graduate student, the
principa, finally told me, Ruby Payne' swork comes
acrossto teachersas more practical than oursdoes.

We have heard that critiquefor years, | realize, but |
still want to makeit my fourth point inthisaddress.

4. Talk about practiceaswell astheory

During graduate school and into my early career asa
foundations professor, | learned | wasresponsible
for theory while methods professorswere respon-
siblefor practice. Infact, | developed adisdainfor
thepractical sideof teacher education, taking occa-
sional potshotsat therecord keeping, lesson-plan
making, noundrilling, and other skillsthat lieinthe
methodsdomain.

No wonder Ruby Payne seemsmore cred-
ibletoteachersthan| do. When | look at what she
saysabout language and dialect, for instance, | am
particularly intrigued because | began my career asa
high school Englishteacher. Asasocial foundations
professor, | still talk about languageand dialect, but |
havelearned to distance myself from the classroom
because that iswhat people like usdo. In Payne's
book A Framework for Understanding Poverty
(2003), by contrast, she concludesthe chapter titled
“TheRoleof Languageand Story” withthequestion
“What doesthisinformation mean inthe school or
work setting?” Then sheanswersby applying what
shehasexplained in detail inthe chapter.

Formal register needsto betaught directly.

Casual register needsto berecog-
nized asthe primary discoursefor
many students.

Discourse patterns need to be taught
directly.

Both [formal and casud] story
structures need to be used asa part
of classroomingtruction.

Disciplinethat occurswhen astudent
usestheinappropriateregister should
beatimefor instructioninthe
appropriateregister.
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Students need to betold how much the
formal register affectstheir ability to get
awell-payingjob. (p. 50)

In my own defense, | cansay | cover most of
thosethingsin classaswell asinmy intro textbook —
but not sodirectly. Insomecases| justimply them,
telling mysdlf that my students can makethe connec-
tionsto practicefor themselves. For 27 years, | have
been stopping just short of Payne'sapproach. But |
havefinaly redized that to teachersand prospective
teachers, the distance seems much greater.

Although | could say more, | have probably
said enough, and | want to inviteotherstojointhe
discussion. | havetriedto put anew spinon four
issues peoplelike ushavefaced throughout our ca
reers. | amconvinced, as| near theend of mine, that
theintro coursewhich seemsto have evolved during
thisaddressinto ametaphor for al that we do—could
well beleft behind. But | have suggested four things
we can do to keep up, move ahead, and in doing so
make even more va uabl e contributionsto teaching and
learning.
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Electoral Hopes: A Canadian

Per spective
Dirk Windhor st
Redeemer University College, Ontario

During el ection time, aconcerned citizen needsan
unwavering faithin democracy. Theindividua voter
needsto be sustained by such ahopewhileknowing
full well that unelected corporate iteswith aglobal
reach havegrownin power since Mills(1956) first
opened our eyesfive decadesago. Asboth Canada
and the United Statesare conducting federal elec-
tionsthisyear, it might beinstructivetotakea
comparative snapshot of thesetwo systems of
government with aview towards assessing which
oneishedthier fromademocratic point of view.
Firdt, let usreview someobviousfactsthat
arerarely discussed. Unlikethe United Stateswhere
the government’spower iskept in check through the
separation of the executive and legidative branches,
CanadafollowstheBritish parliamentary model in
whichthemgjority party of thelegidatureformsthe
executive branch of government. Inthe nineteenth
century, Canadian membersof Parliament saw
themselves as accountabl efirst and foremost to the
citizensof theloca congtituenciesthat el ected them.
Thismeant that the governing party would oftenlose
votesin the House of Commons because party
disciplinewasnot the powerful variablethat itis
today. With therise of massmediain thetwentieth
century, theincreasing cost of campaign advertisng
pushed political partiesto developinto powerful
fund-raising organizations. Asloca candidates
becameincreasingly dependent ontheir party
machinesto help them get e ected, they had to
balance accountability to their constituentswith
loyalty totheir party. Thereisapolitical priceto pay
if an elected Member of Parliament votesagainst the




Professing Education 3(1)

party line.

Consequently, political debate and civil
discourse moved from the public arenaof theHouse
of Commonsto the private chambers of the caucus
room. What we seein Parliament now isstaged
political theatrewhere party membersdutifully ap-
plaud their chosen speakers, and opposing members
jeer, heckle, and interrupt. No oneistrying to per-
suade anyonein the House through careful argumen-
tation: debates are performancesdesigned to grab the
attention of avoter who happensto bewatching the
Parliamentary television channel or, morelikely,
viewing asnap-shot of thedaily Question Period that
anetwork has decided might be* newsworthy.” What
weremember arethe*colourful” anticsof thosewho
shock or entertain us, such asPierre Trudeau's
“fuddleduddie’ (Did heredlly say f —off?) or John
Croshi€’ schauvinistic put-down of fellow Member of
Parliament SheilaCopps. Canadian educatorswho
wishtotake up Kingwell’s(2000) challengeto
encourageapolitica civility that “ entailsconsideration
of theinterestsof others, coupled withawilling
restraint on the expression of [their] owninterests’ (p.
116) would point to the recent debate between the
leaders of Canada sfour mgjor partiesasan example
of how not to doit. By contrast, any Canadian who
watches The Newshour with JimLehrer will soon
discover that thelevel of political discourseinthe
United States seemsmuch more substantiveand civil.
Are American politiciansmoreindependent and more
responsiveto the needsof their constituents?Isparty
disciplinecomparatively weaker inthe United States
because of the separation of powers?

Similarly, Parliamentary committeeslack the
clout of their Congressional counterparts. Duringthe
recent sponsorship scandal inwhich millionsof tax
payers dollarsdisappeared, the House of Commons
investigating committee had to put up with evasive
answersfromformer government ministersthat
bordered on contempt. At about the sametime, a
Congressiona committeeinthe United Stateshad
senior adminigtration officid s shaking intheir boots’
over thelragi prisoner abuse scandal.

Since Trudeau’stime, therelative power of
the Prime Minister hasincreased considerably. By
leading aparty toamajority victory, heor she
becomesaveritabledictator who commandsthe
legidative agendain additionto running theexecutive.
By comparison, the President hasmuch lessdomes-
tic power. Congressmay oppose aPresident’s
legidativeinitiativeswithimpunity. Fromtheabove
snapshot, it seemsclear that the United Stateshasa
much hedlthier democracy. ThisCanadian wisheshis
American neighbourswell asthey gototheballot
box next November.

Recent Canadian pollssuggest that no party
will be abletowinthemajority of seatsintheHouse
of Commonson June 28. For thefirst timein twenty
years, Canadamay beruled by aminority govern-
ment. Thisisahopeful prospect for short-term
democracy: minority governmentsare morerespon-
siveto thewishesof the electorate becausethey are
vulnerableto being defeated at any timeintheHouse
of Commons. Perhapsthisprospect will spark
Canadian citizensto consider waysof reclaiming
their respongbilitiesascitizensinademocratic
society for thelong term. AsKingwell (2000)
remindsus, we need to create public spaceswhere
we can tak about thesethingsinaclimate of mutual
respect. One can only hope....
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Cultural Diversity and Brown vs. Board
of Education after 50 years

Robert C. Morris
Sate University of West Georgia

Educatorsnever fathomed the greater impact onthe
teaching of multicultura studentswhen the Supreme
Court ruledin 1954 on thelandmark case of Brown
vs. Board of Education of Topeka, Kansas. The

court’'smid-century decisonwould cometo havean
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even moredramatic impact on schooling by theclose | variety of ethnicand cultural backgroundscurrently
of the20th Century. Theruling'saffect oneducation | withinour communitiesisevolvingdowly. Thisis
hasmade school availableto all children on equal probably dueto our inherent resistanceto change.
terms, stating that it isuncongtitutiona to operate But asmore groups are coming to demand change,
segregated schoolsunder the premisethat they are more emphasisisbeing placed oneducating al
separate but equal. The Brown rulingwas, of course, | Americansequally. In 1979, Edmundo Vasguez, a
primarily aimed at theintegration of black Americans | consultant for multicultura education fromthe

who werebeing segregated intheir own schools. It University of New Mexico, outlined four goasfor al
was demonstrated that many of the black students children. They were:

studying at black schoolswerenot evenclosetothe |« Toreflect diversity andlifeintheworld
samelevd of excellenceasthoseof their whitecoun- | ¢ Torecognizeand reduceracismand
terparts. It wasargued successfully that separate discrimination

schoolsfor black students caused low self-esteemand | ¢ Toprovideadternativesfor personal choice
could never adequately givethesechildrenthesame | o Toincrease student mastery of basic skills
opportunitiesfor education that othersenjoyed. Since by usng culturdly relevant materids

that time our country haswitnessed apopul ation boom (Rothkopf, 1979).

among other racial and cultural groupsaongwitha Whilemorethan two decadesold, these
determination among these other groupsto securetheir | goalsfor multicultural education arevalid today,
rightsinschoolsand other socid ingtitutions. As eventhough theworld of today isvastly different
childrenfrom Hispanic and Asian cultureshave entered | from theworld of 1979. Wearein onesensea
our country inever increasing numbers, the Brown world grown closer by vast changesin technol ogy,

ruling has cometo take on new meaning. Not only do | whileat the sametimeharboring apopulationthatis
we have studentsof varied cultura/ethnic backgrounds | morediversethanit hasever been. Censusfigures
intheclassrooms, they also comefrom different from 2000 indicatethe multicultural changesin
language environments, aswel| asdifferent family enrollment of al K-12 United States studentsfrom
customsand values. Those blatant aswell assubtle themid-1980sthrough the1990s asfollows (NCES,
changesin school populationshave necessitated an 2001) inthechart below.
urgent need for multicultura thinking and approachesin Thischart reflectsachanging school popu-
education. lation. A population that must be understood and
Even so, many educators continueto teach the | developed if educatorsareto adequately prepare
same subject matter using the same methodsthey have | theseyoung peoplefor thefuture.
alwaysused withlittleregard for the changesgoing on
around them. Sengitivity onthe part of many to the

Race/Ethnicity of Students Fall 1986 Fall 1991 Fall 1998
Total 100.0% 100.0% 100.0%
White
NON-HiSPanicC.......cccceeverievecieie e, 704 67.4 62.9
Minority 29.7 32.6 37.1
Black
non-Hispanic..........ccocceveeeeenens 16.1 16.4 171
HISPaNIC ... 9.9 11.8 15.0
Asian or Pecific Idander ................... 2.8 34 3.9
American Indian/Alaskan Native...... 0.9 10 11
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Melting Pot or Puzzle Pieces?
Asimmigrantsfrom diverse backgroundscametothis
country, Americansbegan calingthemselvesthe
“Mélting Pot” of theworld. Thiscameto mean that
theseuniquecultura groupswerefulfillingther
respective hopesand aspirations by deliberately
submerging their identitiesinto amelting pot. They
weregiving up their individudity and becoming apart
of agreater moreor lesshomogeneousnationality.
Mitchell (1980) expressed the melting pot theory as
thisformulac A +B + C=A,whereA,B,andC
represent different social groups, and A represents
thedominant onein America, white Anglo-Saxon.
Over aperiod of time, al groupswould eventualy
conformto thevalues, mores, and lifestyle of the
dominant group. Studentsin thissituation arethere-
foretaught from aone-background point of view,
which happensto be one of Euro-centrism.

Themorerecent trend in the education of
diverseculturesisreferredtoaspluralism. Itis
cons dered morelikethefitting together of various
puzzlepieces. Inapluraistic society people of
different ethnic backgroundslearnto livetogether,
Sdeby sde, celebrating their differenceswith mutual
respect. Inthissetting the existence of diversecultural
backgroundsisencouraged, aswell-fitting puzzle
pieces, rather than melting together and losing their
individudity (identity). Themost current philosophy
seemsto be encouraging apluralistic approachto
education. Hereit ishoped that when aschool’s
curriculumincludesand emphasizesavariety of
cultural backgroundsreflectiveof al itsstudentsa
clearer pictureof individudity will emerge. This
approach has become known asthe“ shotgun ap-
proach,” whichfocuseson thedifferencesrather than
thesimilaritiesof itsconstituents (Nieto, 2002/2003).

The purpose of theanalysisthat followsisto
determine how administrators can become more
aware of thevaried backgroundsof their students.
Thisawareness needsto focusonthediversity of an
adminigtrator’sstudent body while at the sametime
attempting to devel op understandingsof Smilarities
and common elementsand focusof al students.

Findly aplurdigticgod for achieving multicultura
education needsto beidentified by school administra:
tors. That goal should bedirected toward either
creating amoreharmoniousfitting of the* puzzle
pieces’ thereby not “melting” studentstogether, or to
usethe* shotgun approach” whenworking with
diversecultures. Specificideasand strategiesfor
dealing with either of these positionsaswell asafew
methodsfor reaching all students successfully iswhat
follows.

Problemswith Diversity in the Classroom

It haslong been known that children do not cometo
the classroom as* empty vessals’ but comewith
internaized standardsof communication, interaction,
language use, and behavior from their homeenviron-
ments. These standards are affected by parenting
styles, family structures, and rulesfor socid interaction
al of whichareheavily influenced by cultural values
andtraditions (Bigelow, 1999). An exampleof the
influenceof one'scultural valuesand traditionscan be
readily seenin our native American childrenwho are
encouraged to be only spectatorsat adult activities.
Thissituation causesthem to become somewhat
skilled observersof thenonverbal, aswell asbeing
ableto better understand behavior cues of the adults
around them. These same childrentend to usethese
nonverba communication strategiesmorefrequently
than verbal ones. Of coursethiskind of “personality
difference’ could easily bemisconstrued inamain-
stream classroom asthe student isdisinterested or
misunderstood. Therulesfor socid interactionare
often discreteand hidden especially giventheexample
of thenative American.

Asdated earlier schoolshavehistoricaly
been structured to reflect middle class, Euro-centric
cultural standards. Inthiskind of setting studentsfrom
diversebackgroundswill experiencecultura conflict
constantly sincetheir accustomed methodsof learning
and communicatingwill probably not matchthe
mainstream standards. Studentsfrom varied back-
groundsalso bring with them generdly only onetype
of cultureanditisusualy completely foreigntothe
average performancelevelsof the school and the
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backgrounds of fellow students. When two or more
culturesare not compatible, the schooling process
ultimately failstoteach, sudentsfail tolearn, andlittle
if any socialization takesplace (Protheroe & Barsdate,
1991). It should be noted that often timesitisnot a
student’slack of desireto succeed or alow ability that
holdshim or her back. Often thefailure can betraced
directly to cultural clash. In most casesateacher may
misread astudent’ saptitude, intent, or ability asa
result of thedifferencesin stylesof languageuseand
internationa patterns. Also, avery common clashfor
teacherscomeswhen they useteaching strategiesor
disciplinemodelsthat areat oddswith the cultural
backgrounds of the students. What could be consid-
ered atypica punishment for aclassroom offensein
thiscountry may never be used or even consideredin
another country’ sschools. The approachisthen
pointlessasastrategy for effectively dealing with that
foreign student. Oneinteresting research finding that
supportsthisfinding indicatesthat aclassroom that
allowsfor greater movement and interaction can better
fecilitatethelearning and socid stylesof African
American boys, whileamorestructured, inhibitive
classwill unduly pendizethese sameboys. Perhaps
cultura sensitivity onthepart of teachersinalowing
African-American boysto interact morewith peersin
their classroomswhile performing assigned taskswill
ultimately reducethe number of African-American
boysassigned to special education classes. The
sgnificanceof thisfinding could have dramatic effect
(Protheroe & Barsdate, 1991).

Another important problem that occursin
Euro-centric classroomsisthat theminoritiesina
classroom may resist learning withinthewhitecultural
frame of reference becauseto learn within that mode
they fedl that they would losetheir identity, self-worth,
and sense of community. Furthermore, thosewho do
“conform” to themainstreaming form of learning being
preached are often accused of “ acting white,” which
eadly causeslossof friendshipswithintheir own
culture. These conforming students may not necessarily
be accepted into thewhite culture either. They arethen
faced with thedilemmaof “ acting white” and being

successful academicaly whilelosingtheir loydty to
their minority group (O’ Neil, 1997/1998).

Sincethe Brown decision hasreached this
fullerinclusion of all minoritiesinthe school,
educators have been called upon to teach more
about the contributions of blacks, Hispanics, Native
Americans, and other ethnic andracia groupslong
absent fromthe curriculum. If onelooksat an
ethnocentric approach that isbased on astudy of the
valuesand behaviorsof avariety of ethnic groups,
onemight beginto view theworld asif they were
“using another lensto view theworld, and [that] my
way of looking at it isdifferent than yours’ (Viadero,
1990). The shotgun approach to education, where
thefocusisonthedifferencesof culturesinstead of
the commonalities, hasbeen chalenged by critics
such as Thomas Sobol (Viadero, 1990). Sobol, asa
Separatist, attemptsto approach individual s sepa-
rately rather than asagroup which embodiesplural-
ism. Others, suchasAsaHilliard (1992), fee sthat
the ethnocentric curriculum carriestoo much bag-
gage. Focusing on culturesrather than excellencein
educationiswhat he advocates.

A spin-off of ethnocentric education, Afro-
centrismisafocuson Africaand American blacks.
A number of school systemshave devel oped cur-
riculato focuson thisnewest approach. The Mil-
waukee school systemisgoing so far asto create
two separate school sthat will specifically cater to the
academic and social needsof black males. These
“magnet” programsarenot off-limitsto whitesand
femalesbut arefocusing on the specific needs of
black males. A find problemidentified through
research indicateswithout adoubt that black chil-
drenarefaring poorly inthepublic schools. They
typicaly enter only dightly behind others, but by the
timethey reach thethird gradethey havedipped 6
monthsbehind and by the 6th gradethey havefallen
afull year behind (Reissman, 1994). Most believe
that white students are succeeding becausethe
school’scurriculum makesthem feel asthough they
areat the center of the universe. Of coursethe
oppositeistruewhenthey fail. Afro-centric curricu-
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lum proponents contend that by focusing on afedling
of centrality withthe African American studentsa
feding of centraity can devel op, thusraisingthe
students fedingsof self-esteemaswell asraisngther
achievementlevels.

A Pluralistic Approach to Culturally Sensitive
Instruction

Oncethe culture conflictshave beenidentified,
educators can proceed to adapt their curriculumto
meet theneedsof dl their students, especialy includ-
ing thosefrom culturaly diverse backgrounds.
Protheroe and Barsdate (1991) citefour featuresfor
developing aculturaly sensitiveapproach toinstruc-
tion. Thefirst of theseisto maintain apro-student
philosophy, capitalizing on each student’ sstrengths,
viewing cultural waysof learning asresourcesto be
used, rather than deficitsto beremedied. A second
featurerelieson the premisethat thereisno best way
to effectively teach all of thestudentsall of thetime
(Brown, 1990). Educators postul ate that to success-
fully teach multiculturd children, “most studentscan
learn the samethingshbut they learn them for different
reasons.” Inorder to reach thediverse population, it
isnecessary for theteaching techniquesto bevaried.
Thisshould encourage studentsto devel op their own
reasonsfor learning. A third festure of culturaly
sengtiveingtruction for ateacher istorely onthe path
of least change. Students build on knowledgethat
they havedready acquired; the challengefor teachers
hereisto usethat body of knowledge already at-
tainedtofacilitate theacquisition of new skills. The
fourthandfind featureof culturd sengtiveingtruction
isto maintain high expectationsfor achievement for all
students, modifying only themethodsfor attaining the
outcomes. Too often studentsfrom diverse back-
groundsare put into aslow learner track because of a
misunderstanding of cultural valuesand customs. A
student often will work to reach their expectationsif
thereisno miscommunication between dl interested
parties. If one acceptsthe abovefour featuresas
sound educationd thinking, questionsarethen easily
raised asto how these features can be applied to
culturaly senstiveingtruction. Two studiesarenoted

herewhich reflect research devel oped to increase the
school’ ssuccessinimplementing aculturaly appro-
priate curriculum program. Thefirst study known as
the“KEEP Program” took placewith Native Hawai-
ian students (Protheroe & Barsdate, 1991), and the
second with Eskimo and Indian childrenin Alaska
(Noordhoff & Kleinfeld, 1993).

The"KEEPProgram,” (KamehamehaEarly
Education Project) wasdeveloped toincreasea
school’ssuccesswhen working with low-achieving
Native Hawaiian students. The heart of the program
istomodify the classroom routinesin order to
“mesh” dl studentsculturesinwaysthat will ensurea
“generation of academically important behaviors’
(Protheroe & Barsdate, 1991). Thiswas accom-
plished by observing learning that wasactualy taking
place both in the home and in the school setting. Any
cultura conflictswould readily appear inthisap-
proach. It was determined that at homethefamily
concentrated on group learning while the school
Setting was emphasi zing independent work. These
differenceswere producing acultura discontinuity
that hindered the educational process.

Theschool wherethe® KEEP Project” was
housed began to modify itsteaching techniquesby
encouraging cooperativelearning. By buildingona
familiar mode of learning, the sudentson-task
behaviorsincreased. Using thepremiseof “|east
change,” theteacherswere ableto capitalizeon prior
student knowledge. After four yearsof implementa-
tion the KEEP Program reported dramatic achieve-
ment gains. Theseresultsgained nationa attention,
but criticsof the project reported that thistype of
researchisnot replicablewith other cultures. Thekey
here, however, istofind the culture clash that exists
and modify classroominstruction to match thetarget
population’sculturd patterns.

The second study focused on secondary
teachersfromthe University of AlaskaFairbanks,
who participated in ateacher education program
caled, “Teachersfor Alaska’ (TFA), whichisafifth
year certification program. Inthisprogramteachers
wereingtructed onthe history and culture of Alaska's
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Indian and Eskimo groupsaswel | aspedagogica
strategiesfor dealing with these populations. All
strategiesused werelinked to the contextsinwhich
these studentsworked best. Theteacherswere
encouraged tolearn experientialy about their students
aswell asstudentsfamiliesthrough discussions, home
vigts, and involvement in the community (Protheroe &
Barsdate, 1991). Resultsindicated that engaging the
studentsin activitiesrather than exposingthemtoa
teacher-centered approach wasvery successful in
reaching them. Theminority studentsrelatethat
teaching iseffectivewhen subject matter isrelated to
their backgrounds, enabling them to make connec-
tions. Theseresultsdefinitely bear onthe devel opment
of amulticultura program. However, hereagain, the
research was carried out with aselect group of
minority students, not thetypical variety thatisseenin
many school digtricts.
A Basic Strategy for Dealingwith Culturally
Diver se Students
Thereare somebasicideasand strategiesthat can be
effectively implemented for teaching studentsof
culturaly diversebackgrounds. Many of theideas
which teachers usewith students are not new. Coop-
erativelearning asan aternative approach that shifts
the emphasi sfrom competition to shared learning has
been hypothesi zed to better match the cultural charac-
teristicsof many of our students, including Blacks,
Mexican Americans, and Native Americans. Whole
language Strategiesa so encourage engagement of
minority students, asthey areableto usetheir back-
ground lifeexperiencesasaframeof referencefor
learning new material. Research cited by Harste
(Protheroe & Barsdate, 1991) reflectsthat whole
languageis*the only gpproach to teaching reading and
writing that doesnot deny childrentheir culture.”
Itisimportant inthemulticultural classroomto
beableto modify instructionin order to match the
cultural cognitivestyles, which students possess. Using
multiplestimuli intheclassroom, aswell asavariety of
teaching Strategies, ared| helpful for reachingdl
studentsinaclass. Inaculturally sengitive classroom,
however, theteacher must focus on those strategies

fromwhichthediversestudentslearnbest. Inan
articleon culturdly assaultive classrooms, Clark,
DewWolf, and Clark (1992) cite several examplesof
thingsto avoid whenrecognizing culturd diversty.
Culturdly assaultive classroomsincludediscussions
of culturesonly asthey existed inthepast, suchas
thelndianshelping the Pilgrimsat Thanksgiving. They
might al so promoteincorrect stereotypessuch asthe
characterizing of Indiansin scant clothing, scalping
people. These classrooms concentrate on the differ-
encesof theculturesrather thanthesimilarities,
emphasizing these particularly with* holiday units’
rather than incorporating ayear-round curriculum
withculturd diversty.

Andtitudeof embracing diversity must
saturatethe classroom. Diversity must begiventhe
endorsement of administrators, and teachersneed to
becomeactive pluralists, encouraging thefit of the
puzzle piecesrather than acknowledging thediffer-
ences between them. Thefocus should beonthe
child’sworld of today, rather than ontheworld of the
past. Children should experienceenrichment from
diversity, not fear, apprehension, anxiety, and low
s f-esteem.

A Design for Success

An ethnocentric approach to teaching cultural diver-
gtyisnotfeasible; itisashotgun approach, giving
studentsasmattering of many different cultureswhile
ignoring thesimilarities. Teachersaready havea
crowded curriculum of informationtoimpart to their
students and adding moreis probably not the best
answer, but it will need to bean option. A broader,
moretruthful historical view of adl culturesinvolvedin
aparticular school should beincorporated into the
basi c curriculum. Themelting pot theory hasdis-
solved and basic ethnic characteristicsneed to be
recognized and embraced in thisdemocratic society.
Human cultureistheproduct of thestrugglesof al
humanity, not the possession of asingleracial or
ethnic group. Inapluralistic society, the puzzle pieces
must be put together tofacilitateliving sideby sidein
harmony, with respect for each other.

Itisinteresting to note that many of the same
teaching strategiesthat were used inthe mainstream
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classroom of the 1970sareencouraged in culturally
sengtiveingruction. Incluson of wholelanguage,
cooperativelearning, and the acknowledgement of
cognitivelearning styleshavebeen embodiedinthe
regular classroom during thelatter part of thiscentury.
Itisimportant to reinforcethe use of these strategies
among our culturaly diverse population, enabling them
to become more self-confident and thus more suc-
cessful inthe classroom.

These and other teaching strategies canreach
many of our minority studentsbut another step must
betaken to ensurethe success of these students.
Teachers should betrained to becomeknowledgeable
about the backgrounds of the culturesrepresentedin
their classrooms. If, for instance, aNative American
student doesnot respondinasituation, it may be
because of hig/ her background culture, not lack of
knowledge of the subject matter. Incorporating this
informationinacoursefor pre-serviceteachersis
required to be devel oped. It should aso beincorpo-
rated inin-service coursesfor experienced teachersin
order for themto beabletotruly relateto their
students.

Specific methodsfor dedling with multicultural
students must become apart of teacher training to
makethem moreculturaly senstiveinther instruction
whiledtill maintaining valid scholarship asthegod for
effective curriculum content. Changesremain thekey
to becoming proactivein preparing our studentsto
dedl withthisplurdisticworld. AsAsaHilliard (1992)
has often expressed, “ Nothing lessthan thefull truth
of the human experienceisworthy of our schoolsand
our children” (p. 15).
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Book Review: The President of Good

and Evil: The Ethics of George W. Bush
Author: Peter Singer (2004).
Publisher: Dutton: New York, NY
John M. Novak
Brock University, Ontario

Patrick Shade (2001) has pointed out that, from a
pragmatic point of view, hopeismuch morethanthe
meredesirefor something better. Rather, pragmatic
hopeisan activevirtuethat involvesthe persistent,
resourceful, and courageous habit of attempting to
make worthwhilethings happen. If that isthe case,
then Peter Singer isavery hopeful man and hisnew
book on President George Bushisaliving example of
thisvirtue. Professors of education can bewell-
informed by what Singer says, how hesaysit, and,
most importantly, why he saysit.

Peter Singer isthe Australian-born, well-
published, often cited, and intellectually provocative
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IraW. Decamp Professor of BioethicsintheUniversity
Center for Human Values at Princeton University. His
book isbased on theideathat if George Bush continu-
ally appeal sto concepts such asgood and evil and the
importance of being amoral person, thenitismore
thanfair, it isnecessary, to examinewhat hesaysand
doesinthenameof morality. Accordingto Singer,
Bushisinconsstent, dishonest, and dangerousinhis
thinking and actions. Theseareno small problemsfor
thosewithin and outside the borders of themost
powerful nationintheworld.

Thebook isbroken into two parts sandwiched
between ashort introduction and aconcluding analyss.
Inthefirst part, Bush’'sdomestic ethicsareexaminedin
termsof implicationsfor bringing peopletogether,
protecting rightsfrom big government, respecting
freedom of theindividua, and usingreligiousbeliefs.
Each of thefour chaptersin thispart assumessincerity
onthe part of Bush but showsthelack of clarity and
consistency inhiswordsand actions. Quitesimply,
under Bush' s policiesthe gap between therichand the
poor hasgreatly expanded, states' rightshave been
overriddenin many cases, and individual freedoms
gresatly curtailed. Inthe chapter onreligion, Singer
pointsout that it isnot the content of Bush’sbeliefsthat
istheissuebut rather the dogmatic way thebeliefsare
held and used to justify actionsthat require much more
public scrutiny. Thereare great democratic dangersif
public policy isnot debated within theframework of
publicjudtification.

The second part of the book looks at the
relationship of the United Statesand therest of the
world. Singer pointsout that the United Statesisnot
taking onitsshareof world responsbility, hasviolated
just-war theory inusing lethal forcein Afghanistan, has
used irresponsibleand dishonest informationtoinvade
Irag, and hascreated seriousrepercussonsininterna
tiona relationsbecause of itsdisregard for the United
Nations. Exampleshecitesto maketheseclaims
includetherefusal to signtheKyoto Accord, thefact
that violencewasnot used asalast resort indeciding
toinvade Afghanistan, the deceptive use of information
knownto beinvaidtojustify claimsof weaponsof
massdestructionin Irag, and the choiceto use pre-

emptive measures anywhere and anytimethat do not
need to be defended to therest of theworld. Itis
difficult for other nationsto look upon the United
Statesastheethica “ beacon onthehill” if it follows
such*might makesright” practices. Thisethic of
power makestheworld amuch more dangerous
place.

Inthefinal chapter, Singer pointsout that
George Bush'spositionin not consistently based on
individua rights, utilitarian principles, or Christian
ethics. Bushtoo easily overridesindividua rights,
favorsthefew over the many intermsof the conse-
quencesof hisactions, andisindisfavor with many
orthodox Christian churchesregarding hisactions.
Interestingly, Singer pointsout that Bush could be
considered Manichaean, that issomeonewho sees
theworld intermsof abattle between theforces of
good and evil. Singer a so notesthat the Orthodox
Church considered M anichaeanism to beaheresy
and St. Augustinethought that “ seeing somekind of
evil forceasthe sourceof al that isbadisaway of
masking one'sownfailings’ (209). Bush'sethica
failing, Singer contends, liesinfollowing an unques-
tionedintuitiveethic, inbeinga” gut player” who
refusesto dig deeper into the more subtle and
complex understandings needed to act with care,
cong stency, and responsibility. Thesearenot small
ethical faultsfor the*moral leader of thefreeworld.”

The President of Good and Evil iswell-
written, carefully argued, and provocatively ingghtful.
The book does much morethan point out the
inadequaciesof theethicsof GeorgeBush. It also
persistently illuminatescomplex socid issues, re-
sourcefully presentsethical examplesand analogies,
and courageoudly seeksto speak truthfully to power.
Thebook servesasabeacon of hopefor professors
of education who striveto raisethelevel of public
discussioninaworld needing to be much more
democratic. Itsmethod of ethical inquiry should be
used ondl candidates.
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